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Introduchon

Assessment is as cenlral lo effechve teoching ond [eorning in PSHE educalion as it is in any other subject. Ttis H‘;erej;ore 1mPortont to understand the process o,

and reasons for, ossessing leoming in PSHE.

Assessment refers bo 9ougin9 whal has been learned and whal still needs to be learned. It Hlerej;ore diﬂ;ers from evoluohon, which is aboul the process: how well
ochvi[’les worked, how usej;u[ resources were, how inkereshng students J;ound Hle [esson, o,nd SO on. Teachers hove tended to J;lnd evolual’ion easier in PSHE

education than assessment but both are cenlral to an eﬂ;echve programme.
Learning in PSHE educalion should be assessed for several reasons:

v Ttis important for Pupi[s to have oPPortunihes bo reflect on their leorning, esPeciaHH when that leaming relales direcHH to the ind’widuol's idenhtg — lheir
Personal quolihes, othtudes, skills, attributes, achievemenls and 'mj;luences.

v Ttis important for teachers to feel conj;ic[ent that leo,rn'mg has taken Ploce, to be able to demonslrale progress, and to idenhj;H J;uture leorning needs.

v /\ssessment increases Pupi[s' mohvo,hon o,nd improves [eorning, as H'meir increased awareness of Hneir own progress ond developmenf illustrotes H‘me value

of their [eorning.

v It allows the leadership team, Parents, governors and school inspectors to see the impoct PSHE education is hoving for Pupils and for whole-school
oulcomes, such as Personal development, safeguording, SMSC develcpment and the Promohon of J;undomenfal British values. Without assessing PSHE
educalion all you can do is describe provision; you cannot show its impact.

v The DePartment for Education (DJ;E) stales in the stotutorﬁ guidonce for Re[ohonships, Sex and Health educalion thal “schools should have the same high

exPectahons of the quality of Pupils) work in these subjects as por other curriculum areas"

Personal oﬂribukes, so cenlral lo PSHE educahon, are arguoblg Hm ho,rdest aspects of leoming bo assess. It is diﬂ;iculk for keochers to accurotelﬂ assess a Pupil‘s

selj;—conj;idence or sense of Hleir own idenhtg and volues However, Pupils Hlemselves wiH be o,ble to judge, for instonce, wheHler Hmeg J;ee[ more conj;idenk, or hove




a J;irmer sense of their own beiiej;s and opinions than iheg did bej;ore a Pariicuiar series of lessons. Such personai rej;ieciion in PSHE educalion lessons is

esseniiai, SO ensuring Pupiis have lime and space within the lessons o rej;ieci on H'iis, either Privaieiij or Hirough discussion, is o vital Pori of the assessment

Pf’OC@SS. assessmeni.

I¥ would be inaPProPriaie for assessment in PSHE educalion to be aboul 9ro,des, or aboul Passing or J:aiiing. The model of assessment thal is most meaningj;ui in
PSHE educalion is iPsaiive assessment. Ipsaiive assessment compares where @ Pupil is of the end of @ lesson or series of lessons againsi where Hiey were bej;ore
the iesson(s), in o similar way to an alhlele measuring iocialj's performance againsi their own Previous performance. So the benchmark againsi which progress is

measured is the Pupii)s own siariing Poini, not the perpormance of others or the requiremenis of an exam sHHabus. This gives us the foiiowing model for assessing

any ieaming in PSHE educalion

ﬁ

Bo,seiine Assessmeni Assessmeni for Learnin9 (AJ:I.) Assessmeni OJ: Learnin9 (AOL)

Co,rrH oul a baseline assessment bej;ore sio,rhng a Build Aj;l into the lesson or lessons to gauge the Al the end of the ‘Piece of leo,rning’ measure

new ‘Piece of [earning‘ (which mighi be a single undersianding, adaPi ieaching and Promoie and Progress from Hie siariing Poini (AOL). Use H‘iis io
lesson or o series of lessons) maximise [earning. Siro,iegies mighi include evidence progress and inj;orm J;uiure Pianning.
building uPon Hie bo,se[ine assessmeni, siruciured

ctueshoning, mini—Plenaries, beiween achviiies,

Feedback o,nd J;eeci JiOFWGrdS.




Baseline Assessmenf

PSHE educalion covers issues and areas of lij;e which children and young Peop[e will be affected bH in different ways and al diﬂ;erent times. As such we cannol

m0|<e any ossumphons based on Pupils) age or Hear group about Hmeir exishng know[edge, understanding, O,Hribukes, ski[ls, sh‘ategies, beliej;s and al’htudes. So to

assess leo,rning ond progress eﬂ;echvelg, it is importanl’ to corry oul a baseline assessment before teaching anﬁthing new. As Pupils' [earning in toPics such as

hea[thg eahng, online so,J;ehj, relahonships and so on will come from a number Of sources, we can onlg see whelher H‘»eH have made progress in their learning iJ;

we hqve eskablished Hm l(now[edge, understanding, O,Hributes, ski[ls, strategies, be[iej;s and O,Hitudes Hmeﬂ ho,d bej;ore any new teachmg took Plo,ce. The [earning we

wish lo assess will relate lo the Pupils' oltributes and sld”s, as well as their know[edge and understanding relaled o the theme or enquirH which is being Oﬂ;ered.

Pupils) exishng know[edge ond understanding is o[;ten the easiest learning to assess bul whilst 9auging Pupils' exishng skills, strategies, athtudes, beliej;s and

oltribules can never be an exact science, there are activilies thal Provide an insight into their starhng Point. Some examples of aclivities that lend themselves well

l'O baseline assessment in PSHE educahon are ouH’med below. The elements Of learning J;or which H’L@H are more or less usej;ul Wi” Of course depend UPOH Hne

exact nalure of the achvitg and ils context, so these are given for guidance oan and are not definihve.

Baseline Assessmenlt Activitg

MOFC Usej:ul _l;or Assessing

I_CSS USCJ;U[ _|:or Assessing

Queshoning

Knowledge, understanding, athtudes, be[iej;s,

stro,kegies, Pupi[s) queshons relahng to Hm toPic

Sl(i”s, O,Hribul'es

Discussion

Knowledge, understanding, athtudes, be[iej;s,

stro,kegies, Pupi[s) queshons relahng to Hm toPic

Sl(i”s, O,Hribul'es

Brainskorming

Knowledge, understanding, athtudes, beliej;s

Ski“s, stro,tegies, O,Hributes

Dramo, - role—Plag, hOI: seahng, erGZG-FFGmC

Ski”s, sl’mkegies, a b kudes

Knowledge, understanding

Sl’orgboard/carl’on strips/scenario script wrihng

P
itudes, allributes

Knowledge, understanding allributes

Responding to a scenario, Pickure or video clip

i
Skills, stro,tegies, ol
b

Knowleclge, unders anding, athtudes, beliefs,

strategies

Skius, oltributes




M’md map or spider diagrom

Know[edge, understanding, athtudes, beliej;s

Sl(ills, strategies, allribules

Gro,ﬂ;ih WOH or Working Wo,“

Starhng Po'mt Of @ group, knowledge,
undersfanding, athtudes, l)eliej;s, Pupi[s' queshons
relahng to the topic

Starhng Point of ind'widuals,
Sl(ills, strategies, allribules

Quiz

Know[edge, undersl’anding

Sl(ius, stral’egies, allribules

Oueshonnaire

Know[edge, understanding, athtudes, beliej;s

Sl(ius, stral’egies, allribules

Conhnuum/washing line

AHitudes, beliej;s, O,Hributes

Knowledge, sl(i”s, understqnding, aHributes

Poinls on a scale (e.g. Pupi[s rale themselves on a
scale fFor where HweH see themselves o be in

relation to the leorning oulcomes)

AHitudes, beliej;s, O,Hributes

Knowledge, sl(i”s, understqnding, aHributes

Draw and Wrile (Pupils respond in Pich},res and
words lo an open ended neutral queshon eg. draw
a heauhﬁ person, draw someone doing somekhing

riskH.

Know[edge, understanding, athtudes, beliej;s,

COI’T‘LP[@X COI’IC@PlfS

Sl(i”s, stro,tegies, O,Hributes

ExPlain to an alien

Knowledge, understanding, athtudes, be[iej;s,

skroteg ies, comPlex Cco ncepts

Sl(i”s, O,Hribul'es

Card sort eg. Diamond 9

Athtudes, be[iej;s, understanding

Skills, know[edge, allributes

ASSCSSiﬂg PFOSFQSS over Hle course O-F a lesson or series O-F lessons

Al the end of the lesson or series of lessons, Pupils should have oPPorkunihes to demonslirale the progress Hmeg have made from their starhng Po'mt assessed in
Hle baseline achvikg. Possibly Hme simplest qnd most eJ;J;echve way of demonsquhng Progress is to eiHler repeak, or beHer sh”, revisit Hm origina[ base[ine achvitg.
Some baseline assessment aclivilies (such as mind—maps, ‘dro,w and wrikel, ‘explain to an allenl), lend themselves very well to a simple revisit where each Pupil uses

a diﬁerent colour fo add lo their baseline achvitﬂ and make any changes H’ueg now wan! lo ma|<e, allowing the Pupil and teacher to clearlH see how for Hneg have




come in their learning. In other cases, Pupils might repeat the o,chvihj or carry oul a completely diﬂ;erenf achvitﬂ. Taking the examp[es of baseline aclivilies obove,
the lable below indicales Possible ways of revisihng or using those aclivilies fo demonstrale progress of the end of the lesson or series of lessons. Again this is not

a dej;inihve list and aclivilies should a[wags be used flexiblﬂ to meel the needs of Pupi[s and the [earning objechves.

Us'mg baseline aclivilies to measure progress in the endpoint aclivilies:

Baseline Assessment Achvitg Endpoint ochvitg to demonstrale progress

Queshonmg Revisit keH queshons, extendmg with higher order queshons. Tnvite Pupils bo

think of keH queshons for J;uture learning.

Discussion Revisif main argumenfs from baselme discussion; J;ormo,l debate; Presentahons

Bro,insformmg IJ; written down, revisil in a diﬂ;erenf colour — add, omend, expand.

Drama — role—Plag, hot seahng, freeze-grame Repeat achvihj, showing how stro,fegies have developed/changed and
demonstrohng new skills; script a conversalion or rcle—Plag on a relaled bul

more chauenging sifualion

Sforgboard/corton strips/scenario script wrihng Evaluale eﬂ;echveness of baseline strategies/ ideas H’»rough cliscussion; revisif
ina diﬂ;erenf colour — add, amencl, expand, change; role-PlaH their revised

script

Responding to a scenario, Picfure or video cliP If wriHen down, revisil in a diﬂ;erent colour - add, o,mend, expand; discuss or

write down any changes to their response as @ resulf of the leaming.

Mind maP or spider diagro,m Revisik ina diﬂ;erent co[our - add, amend, exPo,nd.

Gro,ﬂ;ih WO,H or Working wal Revisik ina diﬂ;erent co[our - add, amend, exPo,nd; answer clu,eshons wriHen

on the wa” of H'me beginning and think of keH clueshons for J;uture [earning.

Quiz Repeak ctuiz; ask Pupils to wrike a new sel of quiz queshons for peers to answer




Queshonnaire

Repeat queshonnaire; ask Pupils to write a new queshonnaire for peers to

answer.

Conhnuum/washmg line

Repeat the o.chvihj, asking Pupils to discuss whether- and iJ; 50 how far- H‘Lelj
have moved a[ong the conlinuum and whg; Photogroph new conlinuum or

washmg line Poslhons ond compare with Photo of baseline Posihons.

Poinl’s on a SCG[G (69 PUPi[S ro,te H’LCI’USC[V@S on a SCG[@ for where HICH see

themselves to be in relation to the learning oulcomes)

PuPils rale themselves on the same scale in the ltghl' of the new learning.

Draw and Wrile (Pupils resPond in Pictures and words to an open ended
neulral queshon eg. draw o healthg person, draw someone doing someH'ming

riskH.

Revisit ina diﬂ;erenk colour - add, amend, exPo,nd.

Explain to an alien

Revisit ina diﬂ;erenk colour - add, o,mend, exPand; Hl'ml( of addihonal
queshons for the alien o ask to exPlore the concept J;uerer and answer each

other's queshons.

Card sort eg. Diamond 9

Repeat the card sork; Phol’ogruph and compare to a Phoko of the original;
jushﬂj verba“g orin wrihng any cho,nges to the order resu[hng from the new

[earning.

Addilional ideas for endpoint aclivilies to demonstrale learning:

Presenlations
Produc’mg resources and malerials lo leach younger Pupi[s
Leading o discussion or other leaming achvikg with younger Pupils

Producing a blog or POCJ,CCLSt

Keeping a journal, dio,rH or 109 of hmes when Hmeg have demonstraled a Parhcu[o,r ski” or aHribute during Hme week




